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	SOUTH ST. PAUL PUBLIC SCHOOLS
	Positive Behavior 

	Special School District #6
	Intervention Support

	104  -  5th Avenue South
	                               Plan

	South St. Paul,  MN   55075
	                           DRAFT


· Initial Evaluation

Student’s Full Name:  X





· Reevaluation

Identification Number: 




Birthdate:  
Grade: 4



School:   Lincoln Center Elementary




Date of Report:    4/8/10   
Reason for Positive Behavior Intervention Support Plan:

X is currently classified as a student with an Autism Spectrum Disorder and Developmental Cognitive Disability who does not have a current Positive Behavior Intervention Plan (PBIP). Due to recent increases in the frequency and intensity of behaviors of concern occurring in the school setting, the team at Lincoln Center Elementary has decided that a PBIP is needed to help X maintain and increase successful school behaviors. 
X began the 2009/2010 school year receiving Setting III services and support within a Special Education Classroom servicing students with ASD. His primary disability was identified as ASD with a secondary disability of DCD.  A 3 year re-evaluation for Special Education was completed on 11/13/09 resulting in continued qualification for Special Education under the disability areas of ASD and DCD. In March 2010, the team determined that X may benefit from a change in programming to address his needs in the area of social skills acquisition and functional academic skills work in the areas of reading and math. X had been experiencing an increase in behavioral difficulties and it was concluded by the team that increased opportunities for peer modeling in combination with direct instruction teaching was needed to help support X behavior skills acquisition. At that time X transitioned to receiving services in the Special Education DCD classroom. Speech and DAPE services did not change and remained the same as did the amount of time X spends with his non-disabled peers in the regular education setting. 
X continues to display behavioral difficulties in the DCD setting however the frequency and intensity of these displays has somewhat decreased. He continues to have difficulty making a transition to Speech services which are located in another area of the building requiring X to physically move to another classroom. This Positive Behavior Support Plan will be implemented throughout the day to provide X with consistent classroom expectations and behavioral intervention tools that he can learn to access to increase his school and social success. 
Priority behaviors targeted for reduction at this time are: (observable and measurable)
A Functional Behavior Assessment was conducted 11/13/09 as a part of X recent re-evaluation for Special Education. The following behaviors have been identified as having the greatest impact on X success in the schools setting:
· Refusal to comply with teacher directives to follow daily classroom routines and activities

· Off-task physical behavior such as touching and taking materials and objects that belong to peers of the teacher.

· Disruptive physical behavior in the form of throwing objects, knocking over chairs and dividers, destroying classroom materials and pushing/touching peers. It should be noted that since his last FBA, physically disruptive behaviors have escalated to include hitting, spitting and kicking teachers and adults. 
Functions of the behaviors:

· Teacher attention and control over his environment

· Escape from sustained tasks that are both preferred and non-preferred

· When behaviors escalate to physical aggression they become a way to seek more intense reactions from adults/teachers and gain the attention that he desires.
· Inability to understand  how to correct or repair behavior difficulties once they begin to escalate

Indicators (body language; speech patterns including volume and cadence) that precede behavior difficulties:
· Smile
· Audible laughing
· “Pretend’ running around and from the designated area of instruction
· Looking to see if adult is following behavior
· Looking around the area instead of attending to the adult giving directives and assistance
· Yelling  ‘no’
· Repeating names of peers and staff or repeating names of objects over and over again 
Events (Antecedents) that appear to maintain these behaviors and/or situations leading to challenging behaviors: (based on information from FBA and input from Special Education teachers and support staff)
· Transition to an activity or another place/classroom in the building
· Directed to participate in an activity or initiate a task that is not preferred
· Change is made to a routine activity
· Expected to participate in an activity with a group of peer
Antecedent Strategies: (proactive strategies to be used to meet the student’s needs, prevent the behavior from occurring, and to reinforce replacement behavior)
In an effort to help remind X of the behaviors required to maintain success in school and reinforce his understanding of expectations related to daily routines and activities, he will be provided with a visual schedule of his day including additional visual behavior cues.  Visual cues and reminders will be provided in an individual binder for X to reference with adult support. This will enable X to visually reference what the expectations are in addition to teacher verbal cues. A physical cue (pointing to the corresponding behavior expectation) may also be used by the teacher to indicate to X what the expectation is. In addition to visuals the following strategies will be used in an effort to meet X ongoing behavioral needs:

· Teacher/adult will verbally review and reference the accompanying visual schedule and behavior expectations with X each school day morning. X will be asked to physically or verbally indicate that he has listened and understands expectations. 

· Special Education teacher will use a tangible reward system in the form of a smiley face chart to reward positive behavior. Positive praise will be used frequently along with an accompanying smiley face on the chart. Teacher will frequently reward effort and participation. School behaviors will  also be rewarded on a frequent basis and may include but are not limited to walking (not running into a room) appropriately; choosing to take a break to reinforce self-advocacy skills; initiating a task; joining a group; making a choice between two options given; sitting at desk etc. 
· Sustained tasks will be shortened to help ensure success. If the teacher has determined that X can sustain a task for 10 minutes rather than the expected 30 minutes as demonstrated by his classroom peers, X will be positively rewarded for his individual length of time and then given an alternative choice for participation. If the teacher determines that X is demonstrating an ability to sustain the task for a longer period of time it will be extended with frequent positive praise to help maintain success. 

· X will be provided opportunities to participate in ‘teacher helper’ type tasks. These may include but are not limited to helping set up for or clean up after an activity; deliver an envelope to someone etc. 
· X will be encouraged to take a break when he is beginning to show physical signs of frustration and refusal. This will be done consistently in an effort to help X understand that he can gain positive adult attention for proactively taking a break. An area within the classroom separated by soft dividers will be available for Xto access. He will also be given the option to sit at his individual desk for a break. Sensory tools will be available if needed including hand fidgets and muscle dough.

· X will be given choices for work completion as determined by the teacher. This might include statements such as ‘You can start at the bottom of the page or at the top.’ ‘You can use pencil or pen.’ ‘You can stand to the right or left of the teacher.’  This will be done in an effort to help X gain some sense of control when the outcome (task completion) will be the same regardless of how he chooses to complete/participate in it.

· X will be accompanied to his regular education classes by a paraprofessional. Paraprofessional will use the same positive reinforcement system that is established in the Special Education setting. Visual schedule and behavior cues provided in X individual binder will accompany him across all school settings. 

Detailed description of what will be done if the problem behaviors occur:

· If  X is not following and displaying the desired behavior expectations or following directives then teacher will verbally and physically reference X visual binder repeating what the expectations are. 

· If X continues to refuse compliance, then he will be given two choices for compliance. Teacher will not negotiate these choices but will consistently repeat them for understanding.  No explanations will be given to rationalize choices. When X behaviors are beginning to escalate he needs clear, concise choices without added reasoning and rationalizing.
· If X refuses choices and starts to display increased signs of frustration then staff will offer a break. X will be given a choice of walking to the break area independently or having staff walk him holding his hand. 

· If X behaviors continue to escalate (starts running around; destroying materials; hitting or kicking) and are becoming a safety concern for self, staff and peers, then staff will tell him ‘Jay, either you walk on your own or we will help you walk to the break area. Break area will be located in the room where the behavior is occurring. X will not be walked or transported to another area of the building.  Staff will say something like ‘I will count to 5 and you can make your choice.’ If X does not walk independently to the break area then two CPI trained staff will escort him using the CPI Transport Position to the break area. CPI verbal de-escalation techniques will be used repeatedly in an effort to help X successfully de-escalate his behavior. Two repeated options for choice will be offered. Staff will avoid direct eye contact with X other than when they are verbally offering a choice to avoid giving X negative attention.

· If X behaviors have continued for 30 minutes and he is not showing signs of de-escalation, District Behavior Specialist will be called and a team decision will be made regarding whether X needs to be referred to the office and home. If X indicates signs of physical de-escalation and is able to articulate a desired choice to return to the classroom environment then staff will positively encourage X and give him the opportunity to rejoin the class. If he successfully rejoins the class and at a later time in the day his behavior escalates to the previous level outlined above, then the same intervention techniques will be followed. 
· If  X behaviors escalate to include physical harm to self, staff or peers and he is unable to de-escalate with verbal cues and a physical break, then CPI trained staff will intervene using the Children’s Control Position for no longer than 5 minutes. District Behavior Specialist and Administration will be called. Verbal de-escalation techniques will continue to be used in an effort to help X make a choice to successfully rejoin the classroom. 

Plan Review (frequency and method for review of this plan)

This Behavior Intervention Plan was developed to reinforce X ability to understand and identify the behaviors he needs to utilize in order to increase success at school. This plan supports X through the use of teacher directed monitoring, positive verbal cues, consistent expectations and carefully planned choices. 
Special Education teachers and paraprofessionals will collaboratively gather A (antecedent ) B (behavior) C (consequence) data also noting time, day and location of behavior incidents in an ongoing effort to proactively identify interventions. If it appears that X is demonstrating a pattern of increased behavioral difficulties then this plan will be reviewed by the team with input from administration and parents. Revisions to this plan will be made based on X present level of performance and needs. 

This Positive Behavior Intervention Plan was developed by Kelly Tetrick, Behavior Intervention Specialist and X, Special Education Teacher with input from SLP, OT and DAPE staff. 

Informed Consent of Parent:

I have read and understand this Positive Behavior Intervention Support Plan. I agree to the implementation of this plan.

_____________________________________________                  __________________________
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